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EXECUTIVE SUMMARY 

This report presents the study on barriers to girls’ education in South-Central Somalia, 
particularly in Baidoa and Jowhar. The overall purpose of the research was to produce 
information on the barriers to both enrolment and retention of girls in schools in Baidoa and 
Jowhar and to document push factors that encourage some parents to maintain their 
daughters in school. 

In South-Central Somalia, compared to boys, girls’ enrolment and retention rates remain low. 
This is attributed to persistent economic, socio-cultural and institutional barriers that keep 
girls out of school, in particular adolescent girls. Intrinsic barriers such as financial challenges 
(49.5%), child and early marriage (29.2%), insecurity (13.1%), negative attitude of parents (12.5%), 
cultural barriers (9.2%), household chores (4.3%) and general lack of education opportunity 
(1.6%). 

This is further aggravated by inadequate and poor infrastructure, enrolment exceeding 
capacity in nearly all schools, even just for boys. In South-Central Somalia, the quality of 
education is wanting since there is no authority regulating the education sector and provision 
of education is profit oriented. Additionally, lack of structured curricula in schools leads to 
confusion in subjects and career guidance that would otherwise inspire girls to remain in 
school and achieve educational goals. 

In general, girls and more so adolescent girls in South-Central Somalia strive against huge 
challenges to remain in school. The transition from primary to secondary education is key to 
gain the knowledge and skills needed to live a meaningful life. On the other hand, the 
aforementioned barriers singularly or jointly strangulate the opportunity for girls to get 
education.  

In South-Central Somalia religious interpretation can both promote and limit girls’ education 
by either encouraging or discouraging enrolment and retention of adolescent girls in schools. 
However, as it stands today religion is found to be more of a promoter than limiter of girl child 
education. 

Access to education, in particular for adolescent girls, remains a huge challenge in South-
Central Somalia. To surmount these barriers, innovative approaches and collaborative efforts 
aimed at removing barriers to girls’ education are urgently necessary.  

Some of the recommended measures to improve enrolment and retention of girls include 
establishment of an enabling environment for girls, training of teachers, financial aid to school 
girls, awareness raising on the importance of educating girls, building confidence of girls in 
schools, support to education management, provision of incentives for school going girls and 
their families as well as preventing violence in schools. 

  



7 
 

1.0 INTRODUCTION 

1.1 Introduction to the study 

This report summarizes the research on barriers to girls’ education in South Central Somalia, 
particularly in Baidoa and Jowhar. The report consists of a context summary and detailed 
analysis of the findings, conclusions and recommendations together with annexes. The 
research was commissioned by INTERSOS Somalia to produce information on the social, 
cultural and religious barriers to enrolment and retention of girls in schools in Baidoa and 
Jowhar, and to document which factors help parents who have maintained their daughters in 
school against all odds. It was guided by five key objectives outlined in the terms of reference 
annexed to this report. Nagira Consultants Limited undertook the research in December 2015. 

1.2 Importance of girls’ education 

Education for girls is both the means and the end to a better life, as it enables girls to gain 
knowledge and earn a living. Giving girls education is a way of giving them greater power to 
make genuine choices over the kind of lives they wish to live. The Convention on the Rights of 
the Child (CRC) and the Convention on the Elimination of All Forms of Discrimination against 
Women establish education for girls as a basic human right. 

Education enables girls to make decisions about their own lives, to acquire skills and 
competencies to secure jobs and to contribute to their communities as well as to promote 
progress for society as a whole. Additionally, education leads to increased literacy, enhanced 
political representation and poverty reduction since educated women are more likely to 
participate in business and economic activities. Better parenting and more thriving babies are 
a direct outcome of girls’ education.1 The infant mortality rate of babies whose mothers have 
received primary education is half that of children whose mothers are illiterate.  

South-Central Somalia has one of the world’s lowest primary school enrolment and literacy 
rates and incessant barriers to girls’ education following decades of conflict. In terms of 
access to education, the most disadvantaged are girls, and those who enrol are more at risk 
of dropping out of school than is the case for boys. 

Challenges for girls to access education in South-Central Somalia are enormous and 
prohibitive, raising serious concerns for the future of hundreds of thousands of young girls. 
Additionally, poverty, insecurity and instability, cultural norms and practices contribute 
disproportionately to low access to schooling, and consequently illiteracy is widespread, 
particularly amongst girls.  

In South-Central Somalia there is limited coordination of education matters. Every school is an 
independent entity run by entrepreneurs or a small clique of powerful individuals from 
dominant clans. Each school has a committee that oversees its operations, however, the 
committees lack gender parity and inclusivity. In Baidoa the newly formed South West State 

                                                           
1 United Nations Girls’ Education Initiative, http://www.ungei.org/.  

http://www.ungei.org/
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government has initiated the formation of two committees composed of education managers 
and the state’s education department to coordinate education in the private and communal 
schools. The researcher has not found out about such endeavours in Jowhar District. 

There is no uniformity in primary school curriculum in South-Central Somalia. Schools use 
various curricula, e.g. from Saudi Arabia, Abu Dhabi and Kenya. Lack of structured curricula in 
schools leads to confusion in subjects and career guidance that would otherwise inspire girls 
to remain in school and achieve educational goals. 

1.3 Quality of education in South-Central Somalia 

The education sector in South-Central Somalia is dominated by the private sector due to lack 
of centralized government for almost three decades. The sector suffers from severe 
managerial, technical and financial resource challenges and a lack of regulation and 
consistency in standards.  

In South-Central Somalia, the education sector is supported by Non-governmental 
organizations (NGOs) and UN agencies: Norwegian Refugee Council has supported curriculum 
development for secondary schools in South-Central Somalia; in Jowhar, UNICEF supports 
Shabelle education umbrella, an entity that coordinates education matters in Lower Shabelle, 
it provides books, pays teacher salaries and constructs classrooms. Save the Children in 
conjunction with the Federal Government of Somalia (FGS) via a go-to-school programme 
sponsors lower primary education in Jowhar District. Similarly, aid from the Qatar government 
through Zam-Zam foundation supports selected schools in Jowhar (construction of WASH 
facilities, teacher remuneration and provision of teaching and learning aid). INTERSOS 
supports the education sector in both Baidoa and Jowhar through funding from ECHO for 
selected schools. 

Quality of education in private schools (schools owned by entrepreneurs, belonging to 
individual owners and profit making) is perceived to be better than in communal schools. 
Private schools have better infrastructure than communal (public) schools. There is no 
approved curriculum for primary education, however, according to stakeholders, a plan is said 
to be underway to establish a common curriculum to be coordinated by the federal 
government. The medium of instruction in schools varies, some are in Somali and English while 
others are in Somali and Arabic. 

1.4 Education in Baidoa  

In Baidoa there is absence of frameworks and policies for both private and communal schools, 
there is a common curriculum for only secondary education, which was introduced three years 
ago through the support of Norwegian Refugee Council. However, only Baidoa town has 
secondary schools in the entire Bay region, an indication that the region is short of critical 
learning institutions.  

According to the South West State’s ministry of education, there are about 24 communal 
schools and 11 private schools in Baidoa. Due to infrastructure capacity gaps, schools operate 
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in shifts of morning and afternoon classes. It is reckoned that an average private school has 
an enrolment of 900 students. Transition of girls from primary to secondary is very low. 

1.5 Education in Jowhar  

In line with the situation in Baidoa and in South-Central Somalia, there are no school or 
education related policies or frameworks in Jowhar. Currently there are 8 schools in Jowhar 
town, out of which the medium of instruction in five schools is English while in three schools 
the medium of instruction is Arabic. Five schools offer both secondary and primary education 
while three offer primary education only. Schools operate in morning and afternoon shifts, an 
indication that enrolment exceeds capacity.  

According to the Shabelle education umbrella, an agency that supports primary education in 
Middle Shabelle, the ratio of boys to girls in schools is estimated at 2 to 1. Similarly, the 
transition rate for girls from primary to secondary is estimated at 40%. Informal schools that 
act as feeder schools also exist in Jowhar, offering elementary education (numeracy and 
literacy skills) in basic subjects such as English, mathematics and Somali. Table 1 shows 
enrolment data for the five schools in Jowhar supported by INTERSOS. It is evident from the 
table that girls’ enrolment is disproportionately lower than boys in all the schools listed.  

Table 1: Jowhar school enrolment data for selected schools 

SCHOOL NAME # Boys # Girls Total % Boys % Girls 

Sh. Hussein Adde 331 205 536 62% 38% 

Sh. Hanafi primary & secondary 763 458 1221 63% 37% 

Horseed primary & secondary 388 228 616 63% 37% 

Sh. Hassan Barsane 385 190 575 67% 33% 

Farjano primary & secondary 717 372 1089 66% 34% 

TOTAL 2584 1453 4037 64% 36% 
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2.0 RESEARCH STUDY FOCUS  

2.1 Research problem  

Enduring and persistent barriers to girls’ education in South-Central Somalia present 
enormous challenges to girls’ enrolment and retention, in particular for adolescent girls (12 to 
18 years). This age group is the most affected since numerous barriers make it very difficult 
for them to proceed with education beyond primary school. These barriers are denying girls’ 
right to education, stymying their economic and political potential for the society, and 
increase their vulnerability to protection concerns. 

2.2 Research purpose and the scope  

The overall purpose of the research was to provide information on the main barriers to girls’ 
education in Baidoa and Jowhar, and to document which factors influence parents who have 
maintained their daughters in school against all odds. The targeting of the study was based 
on INTERSOS areas of operation. Currently, INTERSOS operates among others in Bay and 
Middle Shabelle regions of Somalia where it is implementing a project aimed at building peace 
and resilience through the empowerment and retention of adolescent girls in school 
commonly known as the “Children for Peace” project, funded by ECHO.  

The target groups for the research study were parents/caregivers with school going girls, 
community leaders and clan elders, teachers, education managers, school going children and 
out-of-school children.  

2.3 Research objectives  

The specific research problems of the research study were to:  
1. Identify barriers to girls’ education both enrolment and retention in Baidoa and 

Jowhar.  
2. Identify and document push factor behind parents who have maintained their 

daughters in school.  
3. Identify how religion contributes to limiting girls’ education and how religion can be a 

tool for promoting girls’ education.  
4. Identify the social and cultural norms that limit girls’ education  
5. Identify family and community perceptions on girls’ education and factors that would 

prompt them to allow girls, especially adolescent girls, to continue their education.  
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3.0 STUDY SCOPE AND METHODOLOGY 

3.1 Study design 

The research study adopted a cross sectional mixed method research design to 
comprehensively and objectively answer the research questions in line with the Terms of 
Reference. The research study has generated both quantitative and qualitative data. It 
employed primary data collection methods such as key informant interviews (KII), focus 
group discussions (FGD), household survey and direct observation. 

3.2 Quantitative methodology 

The quantitative design was mainly utilized due to the need to cover a large number of 
sampled population units and generate statistically quantifiable study results. In drawing the 
quantitative sample, a probability sampling methodology entailing simple random sampling 
from households with children (in school and out-of-school) was utilized ensuring that each 
household in the study areas had an equal and known chance of being selected for inclusion 
in the study. Further, use of a probability sample ensured that the sample was representative 
and therefore reliable and valid. Using this approach, data was collected from a total of 384 
households using face-to-face interviews. A breakdown of the quantitative target sample 
composition is provided in the table below. 

Table 2: Quantitative Sample Distribution 

Interview 
tool 

Target group District Target no. 
of 
complete 
interviews 

Achieved 
number of 
complete 
interviews 

Success 
rate 

Face-to-face 
quantitative 
questionnaire 

Households with school 
going children and those 
with out-of-school children 

Baidoa  250 250 100% 

Households with school 
going children and those 
with out-of-school children 

Jowhar  134 134 100% 

Total Sample  384 384 100% 

 
As shown in the table above, trained Somali speaking interviewers successfully administered 
a face-to-face questionnaire to 384 households with children, going to school or not.  

3.3 Qualitative methodology 

The qualitative design entailed use of predominantly unstructured key informant interviews 
(KIIs) and focus group discussions (FGDs) to provide a more in-depth analysis of the barriers 
to girl child education, which are difficult to measure through the aforementioned 
quantitative design.  
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The KII technique adopted an open-ended, discovery-oriented mode of questioning which 
allows for deeper exploration of the experts’ feelings and perspectives on the research study 
topic. 

The KIIs targeted key informants who were purposively selected for having special 
information based on their occupation and knowledge regarding the research topic. These 
included religious leaders, parents, community leaders, clan elders, education managers, 
teachers and education experts as well as individuals representing agencies involved in child 
protection. A breakdown of the KII target sample composition is provided in the table below. 

Table 3: KII sample distribution 

Category of target group Gender  Total no. of 
complete interviews Male  Female  

Education Managers  5 1 6 
Local authorities (Education department)  1 1 2 
Civil Society Organizations 2  2 
Education experts  3  3 
Teachers  1 3 4 
INTERSOS Programme officers 2  2 
Total Sample 14 5 19 

 
Four FGDs were conducted amongst purposively selected participants drawn from parents, 
teachers, religious leaders, community elders and school going girls. A breakdown of the FGDs 
target sample composition is detailed in the table below. 

Table 4: FGD sample distribution 

Target group Baidoa Jowhar 

a. Parents, teachers, community elders and religious 
leaders  

1 FGD  1 FGD 

b. School going girls 1 FGD 1 FGD 

Total Sample 2 4 

 
It is important to note that the FGDs targeted men, women and girls in both Jowhar and 
Baidoa and a trained person who speaks the local Somali language moderated it. 

Direct Observation 
In this method, the consultant recorded what he observed about the study locations. 
Observations included but were not limited to general infrastructure in schools e.g., learning 
and WASH infrastructure, general learning conditions, the general situation in the study 
locations and how people went about their daily life. This was helpful in triangulating 
information obtained through other methods. 
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3.4 Ethical considerations and quality control 

The research adhered to a code of conduct as well as to ethical obligations with regard to data 
collection, data management, storage and usage. Participation was based on informed 
consent and willingness to take part in the research. Furthermore, confidentiality of all data 
was assured and was exclusively used for this research study. Sixteen enumerators were 
deployed for the data collection. They were trained on interviewing and data recording 
techniques and also pre-tested the questionnaire as part of the training.  

3.5 Research Data Limitations 

While the research study faced a number of challenges, none was significant enough to distort 
the findings. However, areas of limitations nonetheless existed and include: 

1. Interpretation of questions: while efforts were made in training enumerators, 
interpretation of questions from English to Somali language could have varied for 
different enumerators. 

2. Non-response among households: Although efforts to minimize non-response were 
applied vigorously, there were practical limits to what could be done. Item non-
response occurred during the household survey, nonetheless, this was insignificant to 
distort the findings. 

3. Formal education context: this study has only considered formal schools. Learning 
institutions such as Quranic schools which have bearing on education in formal schools 
were not considered.  
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4.0 STUDY FINDINGS  

4.1 Barriers to girls’ education  

In South-Central Somalia, a number of barriers impede enrolment and retention of girl in 
schools. At lower primary more girls are enrolled, however, the rate of transition is poor since 
most girls drop out of school for various reasons. According to the survey results, the main 
threats to girls’ education are financial challenges (49.5%), child and early marriage (29.2%), 
insecurity (13.1%), negative attitude of parents (12.5%), cultural barriers (9.2%), household 
chores (4.3%) and lack of education opportunity (1.6%). Based on the analysis of the primary 
data collected from Baidoa and Jowhar, barriers to girls’ education are categorized as shown 
in the figure 1 below. 

Figure 1: Threat to girls' education 

 

4.1.1 Lack of school fees 

Lack of school fees is the most significant barrier to girl child education in South-Central 
Somalia. Almost half of the survey respondents (49.5%) said lack of school fees is barring girls 
from acquiring education, since most parents and other care givers cannot afford school fees 
and other costs of education.  

In most schools, students (girls) who do not pay school fees are traumatized since they are 
overtly publicized as defaulters because schools are commercial entities. This is often done in 
front of boys and male teachers hence girls who cannot pay school fees are embarrassed to 
attend school, ultimately dropping out of school.  
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In Baidoa, schools charge a monthly fee of USD 8 for Lower primary, USD 10 for Upper primary 
and USD 14 for Secondary schools. All community schools are nearly free, however, USD 1 per 
month is charged for administration, repair, water etc. In Jowhar, feeder schools charge USD 
3 per month while formal schools charge 7 USD for Lower primary, USD 10 for Upper primary 
and USD 11 for Secondary school. However, in most primary schools in Jowhar, Save the 
Children and the FGS via a go-to-school programme sponsor lower primary education for a 
period of two years now. Based on the above-mentioned fee a girl from a poor family in South-
Central Somalia cannot afford education. 

A recommended course of action could be to establish financial aid for school girls such as 
scholarship for high performing girls from poor background and for Orphans and Vulnerable 
Children (OVC). Strict criteria should be set for such financial assistance so as to prevent abuse 
of benevolence, proper monitoring mechanism have to be put in place to ensure funds meant 
for girls is not diverted.  

There is also need to fund primary schools so as to give opportunity to all girls on the same 
footing. This will ensure massive enrolment and prepare the ground for other interventions 
to enhance retention and progression. Save the Children in collaboration with FGS is 
implementing an innovative programme meant to increase enrolment in lower primary 
schools. 

4.1.2 Early marriage 

Child marriage in the form of early and or forced marriage is the second most significant 
barrier to girl child education in South-Central Somalia, 29.2% of the survey respondents said 
early and forced marriage is a big threat to girl child education as it ends their dream of 
education plunging them into mother and caretaker roles hence hindering their chances of 
progressing in school. The issue of early marriage is a patriarchal aspect of the Somali tradition 
that glorifies marriage and “insulates” parents from future shame emanating from their 
daughters. According to KIIs with education managers, mothers encourage girls to marry 
early thus threatening their education. 

More often than not girls are married while still teenagers and when they are married, they 
assume family responsibilities of housewife and taking care of children, thus cannot continue 
with learning as they will inevitably quit school. Child marriage (early and forced) is a big threat 
to retention and progression of the girl child in school. Further, this phenomenon has the net 
effect of exacerbating an existential negative mindset as regards benefits accruing from girl 
child education.  

It is recommended that education programs target mothers with girls in schools so as to 
dissuade them from influencing school girls negatively. Avenues to build confidence of girls in 
schools include the formation of clubs in schools where girls are encouraged and mentored 
to express themselves effectively on issues surrounding them, and parent days in schools 
where performing girls are rewarded so as to inspire parents to keep girls in school.  
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4.1.3 Insecurity  

Insecurity is a significant barrier to girl child education in South-Central Somalia, girls are 
intimidated and hurt by armed persons who operate under the cover of soldiers or police but 
are simply outlaws. According to FGDs with schoolgirls, it is usually difficult to tell whether the 
multitude of armed persons encountered in the towns are legally armed. 18.4% and 11.0% of 
the survey respondents in Jowhar and Baidoa respectively said insecurity is a threat to girl’s 
education.  

Most caregivers do not allow girls to go out of their homes for fear of bad things happening 
to them largely due to the general state of insecurity and lawlessness. Insecurity is a 
significant threat to the girl child education in South-Central Somalia as it deters enrolment 
and retention of girls. Insecurity threatens the very existence of the schools as well as the girls 
due to existential threats from insecurity. It is recommended that a broad based approach to 
facilitate stabilization of the region by supporting the FGS and the regional authority as well 
provision of safe environment in schools.  

4.1.4 Negative attitudes of the parents 

Negative attitudes of parents, especially mothers, toward girls’ education is one of the 
barriers to girl child education in South-Central Somalia that negatively impacts on access and 
retention of the girls in school. According to KIIs, this attitude is anchored in the Somali 
tradition that is very patriarchal in nature. Parents generally don’t value education of girls, as 
they don’t have confidence in girls. Mostly, mothers groom their daughters for marriage at a 
tender age and openly justify preference of boys over girls in access to education.  

On the question whether educating girls is important, 88.3% said yes while 11.7% of the 
respondents surveyed said no, the 11.7% cited the following: No benefit educating girls, girls 
cannot learn and girls will be married eventually. However, according to school managers, 
parents are not significantly involved in education or school matters, parents have little 
connections with school, and they don’t monitor progress of their children in school. In 
addition to the negative attitude towards the girl child the notion that men are breadwinners 
further tilts the balance against them. Most people do not see the reason for educating girls 
since they are not supposed to earn income for their families.  

Sensitization of parents especially mothers is therefore recommended through advocacy 
strategies such as mother forums or school mother clubs where they can be engaged on ways 
to retain girls in schools and how to reach more mothers and the general public on the 
importance of girl child education, and the use of mass media for awareness creation on the 
significance of girls’ education and to sensitize parents through radio programmes as well as 
activities that promote awareness creation on the importance of girl child education. 

4.1.5 Cultural barriers (Boy child preference) 

Cultural barriers that manifest themselves in the form of preferential treatment of the boy 
child compound an already bad situation in denying education opportunity for girls. Gender-
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related disparities are high in the education sector. According to KIIs with education 
stakeholders in South-Central Somalia, it is reckoned that boys disproportionality outnumber 
girls in upper primary and secondary schools due to conservative cultural norms and practices 
that often deny girls the opportunity to get education. The patriarchal nature of the Somali 
society puts the boy child as the first beneficiary of social goods, education included, to the 
detriment of the girl child.  

Figure 2: Preference of boys over girls 

 

Culture impedes girls’ access to education through gender roles that assign girls subordinate 
roles in the society. Accordingly, girls lack full access to educational opportunities.  

Financial barriers are also a contributing factor to preference of boys over girls in case of 
inadequate resources to educate all children as shown in figure 2 above. It is therefore 
recommended that incentives for school going girls be initiated, this could be in the form of 
provision of school uniform, books and stationery. Equally, incentives for vulnerable families 
with girls in school such as IDPs would increase enrolment and retention of girls in schools. 
Additionally, avenues to engage parents in school activities should be formulated so as to 
inspire parents to keep girls in school. Religious leaders need to be utilized for purposes of 
advocating for girls’ enrolment and retention in schools, since they will address issues from 
religious perspectives, they are also role model since they have their daughters in schools.  

4.1.6 Domestic or household chores 

Domestic or household chores squarely fall on the shoulders of the girl through culturally 
defined roles. Girls in most families are preoccupied with household chores such as cooking, 
sanitation, childcare etc. in most families; girls are responsible for domestic affairs. Typically, 
girls are asked to fetch water, take care of their younger siblings and to help their mothers 
cook and clean. Due to this burden, girls may not have the opportunity to attend school 
because their contributions to the household are valued more than their personal education. 
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Consequently, a boy and a girl from the same family and attending the same school come to 
school different times. 

In response to the survey question whether gender roles within your community are a 
hindrance to girl child education, 49.4% of the survey respondents said domestic or household 
chores are a massive burden that keeps girls out of school since nearly all girls are expected 
to undertake domestic work in most homes, which takes time for homework and revision. 
Therefore, girls have little or no time to revise and fail to contribute in classes consequently 
becoming demoralized from schooling.  

It is therefore recommended that awareness creation on the importance of educating girls as 
part of organised advocacy campaign be undertaken. This should prioritize sensitization of 
parents especially mothers through advocacy strategies such as mother forums or school 
mother clubs where they will be engaged on ways to retain girls in schools and how to reach 
more mothers and general public on the importance of girl child education as well as 
enrolment drive aimed at enrolling more girls in schools. Support to school girls can include 
the provision of portable solar lamps for girls to enable them to study at home in the night. 

4.1.7 Lack of education opportunity 

Generally, there is limited educational opportunity in South-Central Somalia due to conflict 
and instability as well as poverty and limited number of schools to serve the population. With 
the general problems of access to education in the region, the internal imbalance for the girl 
child is huge. Due to poverty, the limited opportunity for education is prioritised for boys due 
to cultural dictates that assign the girl to a subordinate role in terms of access to social 
benefits. Even the small number who get the limited opportunity at enrolment have their 
retention and progression threatened by harmful cultural practises such as early and forced 
marriages and domestic chores among others. 

It is therefore recommended that more infrastructural investment in building of schools or 
addition of classrooms in existing schools be undertaken as well as sufficient sensitization on 
the need to educate the girl child and an advocacy campaign be undertaken against the 
harmful cultural practises that impede girl child education.  

4.2 Underlying challenges in the education sector in South-Central Somalia  

The education sector in South-Central Somalia suffers from structural and systemic problems 
that require enormous resources and coordinated efforts to surmount. The following are just 
a few challenges as enumerated by key informants and participants of FGDs. 

 Inadequate funds to run schools. School don’t have alternative income other than 
school fees, which are deemed prohibitively expensive by most parent and caregivers 
given the poor economic conditions in the region. The schools charge an average 
monthly fee of USD 8 for Lower primary, USD 10 for Upper primary and USD 14 for 
Secondary schools, according to KIIs the fee as currently charged is not regulated or 
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based on quality of the education offered because schools in the region are 
commercially oriented they set the fee structures unilaterally. 

 Lack of an established education system because of many years of turmoil following 
the collapse of the central government in 1991 and its aftermath. Consequently, the 
majority of the people had no opportunity to attend school.  

 Poorly qualified teachers. There are few trained teachers and hardly any female 
teachers in Baidoa and Jowhar. Most of the teachers in both Baidoa and Jowhar are 
not qualified teachers. Most of teachers are hired because they belong to relatives of 
school principals or school owners. With no proper education background and no any 
teacher training offered, the quality of teaching, learning is highly compromised, and 
this has affected enrolment and retention of learners, as they do not see relevance of 
education. 

 Lack of female teachers/few female teachers compared to male. Data obtained from 
INTERSOS shows that the nine INTERSOS supported schools that offer both primary 
and secondary education have 190 teachers (163 male and 27 female). With few or no 
female teachers in schools, girls have no one to turn to for girl related issues, in 
addition most of the teachers in the schools are young untrained teachers working in 
an environment with no teacher code of conduct. The male teachers have often 
engaged in acts of marrying off the girls. This act has made both parents and the girls 
feel not safe in schools hence leading to drop out of girls. 

 Poor school infrastructure. Insufficient number of classrooms for the level of 
enrolment, students study in shifts of morning and evening, as a result quality of 
education is compromised. However, some schools in Jowhar are good, with 
classrooms made of permanent structures and WASH facilities, i.e. piped water and 
toilets for girls and boys, courtesy of continued support from foreign government like 
Qatar.  

 Poor school management. School management is normally based on clan affiliation 
and commercial interest as opposed to meritocracy and quality management with 
focus on delivering quality education. Further, there are hardly any girls’ schools that 
specially focus on girls’ education in South-Central Somalia.  

 General poverty. Most parents cannot afford school fees because of poor household 
economy. Besides school fees, books, stationery and school uniform for school going 
children further burden parents. Poverty coupled with a large number of children 
means that parents are forced to choose who among their children goes to school in 
light of economic constraints, often preferring boys to girls. 

4.3 Specific challenges for girls 

In general girls and more so adolescent girls in South-Central Somalia strive against huge odds 
to remain in school. The following are some of the predicaments that girls face in pursuit of 
education according to qualitative data obtained from FGDs and KIIs.  
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 Shyness and inadequate knowledge on puberty and menstruation. Menstrual cycle 
makes it difficult for adolescent girls to concentrate hence most of them absent 
themselves from school during their menstrual periods.  

 Bullying. Girls are insulted and bullied by boys in schools, according to FGDs with 
parents and teachers; impish boys photograph and Photoshop girls to present them 
nude on social media making girls uncomfortable coming to school. This is an emerging 
issue in schools and a new form of threats to girls schooling. 

 Bellicosity of teachers. In the absence of regulation and standards in the education 
sector, many untrained and unprofessional persons masquerade as teachers. Publicly 
punishing and intimidating girls in schools discourages girls from schooling. It is 
recommended that a teacher’s code of conduct that set procedures for disciplining 
girls be put in place.  

 Child work: in poor families, girls support their families in earning a living, which 
depend on their employment (labour) to meet their basic needs, including food. As a 
result, girls in such families are not enrolled in schools and those that are enrolled are 
frequently absent as they need to generate income for their families to be able to meet 
basic needs.  

4.4 School environment/learning institution related barriers  

According to qualitative data obtained through KIIs and FGDs with education stakeholders in 
Baidoa and Jowhar, there are a number of barriers originating from school environment or 
general conditions of learning in South-Central Somalia.  

 School infrastructure directly affects enrolment and retention of girls in schools, 
schools with no adequate WASH facilities limit girls’ education. School infrastructure 
in Baidoa is poor especially WASH facilities are both inadequate and poorly designed, 
this negatively affects retention of girls in schools, girls in mixed schools have reported 
not utilizing latrines in schools.  

 Lack of code of conduct for teachers: Teachers seduce girls in schools leading girls to 
drop out of school due to unwarranted pressure from the teachers. Most teachers are 
married to school girls an indication that school are holding ground for wives.  

 Lack of role models in and outside schools, such as female teachers. Most teachers 
are men hence the needs of girls are neither adequately understood nor adhered to. 
Outside school hardly any women are in management roles in local authorities, private 
companies and NGOs thus girls do not have role models that can mentor and inspire 
them. 

 Lack of gender-sensitive learning environments: schools do not offer psychosocial 
support for adolescent girls who are often characterized by shyness and lack of 
knowledge on maturation and menstruation. Similarly, schools lack sanitary facilities 
(pads and cups for girls) making schools an unfriendly environment for learning. 
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4.5 Gender-based violence  

Forced and early marriage is the predominant form of gender-based violence (GBV) in Baidoa 
and Jowhar. It often leads to girls dropping out of school since pregnant girls and girl survivors 
of rape will not attend school due to fear of stigma. Pregnancy or trauma resulting from 
gender-based violence, especially sexual assault, causes girls to drop out of school. Boys may 
bully girls who are GBV survivors essentially forcing them to drop out of school for fear of 
humiliation.  

Figure 3: GBV and girls' education 

 

 

FGDs and KIIs have mentioned the existence of the following forms of GBV though in varying 
degree: domestic violence, rape, FGM, early and forced marriage and sexual harassment of 
girls. GBV is rampant, however, most cases are not reported due to the negative perception 
by local customary law as well as lack of understanding of available services by most survivors. 
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Figure 4: How Rampant is GBV 

 

In response to the survey question do you think GBV is a threat to girl child education? 76.6% 
said it is a threat to girl child education. Although no violence has been reported against school 
going girls, it cannot be excluded since most teachers in school are not trained, and teachers 
have been reported to be having romantic relationship with girls (their students). It is 
reckoned that girls fear reporting violence by teachers because teachers intimidate them and 
parents do not trust their version of the story because of confidence in the teachers. In most 
schools there is no proper channel for raising complaints and survivors might be victimized 
for reporting. It is recommended that avenues that increase girls’ confidence in reporting GBV 
incident as well as reducing chances of GBV occurrence in schools be initiated. 

4.6 Push factors and positive deviance in society  

Of the 384 households surveyed, 75.6% have children in school while 24.4% have no children in 
school. Some of the fundamental reasons that the respondents (parents) gave for enrolling 
and retaining their girls in school: 

 Parents want their girls to live a good life in the future  

 Parents see children as security at old age thus those who have only girls tend to enrol 
and retain them in school 

 Parents’ understanding of the importance of education  

 Availability of schools within reach  

 To avoid delinquency and for children to be useful to their communities in the future  

Based on the findings from qualitative data gathered from FGDs and KIIs the following are 
some of the push factors behind parents who enrol and retain girls in schools.  

 Peer pressure on the part of the parent and the daughters, when parents see their 
neighbours’ children go to school, they also enrol their children, equally when girls see 
their peers go to schools they also demand be enrolled  
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 Education on the part of the parent, educated parents normally enrol their daughter 
in school  

 Good understanding of religion, parents who have good understanding of Islam take 
their daughters to school  

 Desire for basic education (literacy and numeracy skills)  

 Desire for social status: parents with children especially girls in private schools are 
regarded as wealthy or having money thus they are deemed to be of good social 
standing  

 Parent see educating children including girls as investment and security in the future 

 Realization that educating girls is beneficial to families  

4.7 Community perception on girls’ education 

Community perceptions are a limiting factor to girls’ education in South-Central Somalia. 
However, the situation is improving because most communities are slowly changing their 
perceptions. There is evolving realization that girl child education is as important as boy child 
education. Myths that girls are not good at learning or schooling, which sadly most girls seem 
to have believed, are slowly eroding.  

However, the attitude of some parents, especially mothers, remains a big threat to girls’ 
education. As discussed under the section on barriers to girls’ education, the attitude of 
mothers on girls’ education is negatively influencing the attitude of girls towards schooling; 
according to data obtained through KIIs most mothers groom their daughters for marriage at 
an early age.  

One common perception is the view that educating girls will not benefit their families since 
they will be married and their education will benefit others. Additionally, there is a persistent 
perception that girls’ education is insignificant due to socially constructed gender roles that 
require women to be housewives and housekeepers.  

4.8 Religion and girl child education  

In South-Central Somalia religion has the power to both promote and limit girls’ education 
depending on the interpretation assumed by the majority. Religious misconception such as 
the belief that mixing boys and girls is evil, influence parent preference for schools e.g., some 
parents do not enrol their girls in mixed schools. Some parents believe that girls who go to 
school will become delinquent. On the other hand, educating a child is the right of the child 
under the Islamic faith.  

All religious leaders have their girls in schools since they appreciate the importance of 
education and equality of children. It is therefore important to use religious leaders as 
advocates in awareness creation on the importance of educating girls. According to 
information obtained through KIIs and FGDs with parents and teachers in Jowhar, authentic 
understanding of religion is believed to be promoting education of girls. Religious leaders are 
said to be preaching in schools and mosques explaining the importance of educating children 
without any preference or discrimination.  
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5.0 CONCLUSION AND RECOMMENDATION  

5.1 Conclusions  

Overall barriers to girl child education are an area of major concern in South-Central Somalia. 
It contributes greatly to retardation of girls’ education generally and particularly for 
adolescent girls. The poor rate of enrolment and retention and the high dropout rate are 
believed to be caused by a multiplicity of barriers that include but are not limited to financial 
challenges (49.5%), child and early marriage (29.2%), insecurity (13.1%), negative attitude of 
parents (12.5%), cultural barriers (9.2%), household chores (4.3%) and lack of education 
opportunity (1.6%). Additional factors include inadequate enabling environment for learning, 
inadequate school facilities, insufficient infrastructural capacities in schools and gender based 
violence against girls e.g. sexual assault.  

Notwithstanding the fact that education and particularly education of girls is an integral 
component of peace and stability in South-Central Somali, there are no incentives for girls to 
enrol and remain in school despite their high proportion among the population. 
Consequently, this effectively threatens their opportunity to contribute to rebuilding their 
nation. Innovative approaches and collaborative efforts aimed at removing barriers to girl’s 
education are desperately needed to salvage the current undesirable state of affairs in the 
region. 

5.2 Recommendations  

Based on the findings in section 4 above, this study recommends the following to the 
stakeholders involved in the education sector in South-Central Somalia. The researcher 
believes that the recommendations if adopted will go a long way to address the root causes 
of the barriers to girls’ education. 

 Establishment of an enabling learning environment: in order to retain girls in 
schools there is need to have a gender sensitive learning environment with 
adequate WASH facilities. On the same token schools should provide guiding and 
counselling services for adolescent girls as well as menstrual cups and sanitary pads 
so as to make them comfortable during menstrual period. Equally school feeding 
programme to be initiated with a view to provide school meals to children to 
relieve hunger and encourage enrolment, especially in primary schools.  

 Training for teachers: This could be done through employment of trained teachers 
who will mentor other teachers and provide on the job training for other teachers 
and the development of a code of conduct for teachers as well as placement of 
female teachers in schools 

 Financial aid to school girls: Scholarship for performing girls from poor 
background and Orphans and Vulnerable Children (OVC) Strict criteria should be 
set for such financial assistance so as to prevent abuse of benevolence, proper 
monitoring mechanism have to be put in place to ensure funds meant for girls are 
not diverted. Financial aid in schools should be followed up with affirmative action 
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for girls in job creation/ employment opportunities, this will motive many girls to 
work hard in school and parents will get motivation to retain girls in schools.  

 Awareness creation on the importance of educating girls: Sensitization of parents 
especially mothers through advocacy strategies such as mother forums or school 
mother clubs where they will be engaged on ways to retain girls in schools and how 
to reach more mothers and general public on importance of girl child education 
and enrolment drive aimed at enrolling more girls in schools. This could be done 
through programmes that will involve or encourage parents to participate in 
school activities.  

 The use of mass media platform: for awareness creation on the significance of 
girls’ education e.g. sensitizing parents through radio programmes as well as 
activities that promote awareness creation on the importance of girl child 
education. Such advocacy platforms should utilize resource persons such as 
religious scholars who can clarify and eradicate misconception that might be 
rooted in wrong religious beliefs.   

 Establishment of girls-only schools as opposed to mixed schools  

 Avenues to build confidence of girls in schools: this can be done through 
formation of clubs in schools where girls are encouraged and even mentored to 
express themselves effectively on issues surrounding them, parent days in schools 
where performing girls are rewarded so as to inspire parents to keep girls in school. 
Education tours for girls to other parts of the country or neighbouring countries.  

 Support to education management: Programmes to be formulated that offer 
managerial and technical support in educational leadership to district authorities, 
school heads and school managers and owners. Creation of Head teachers and 
school management forums where patent educational matters are handled.  

 Incentives for school going girls: this could be in the form of provision of school 
uniform, books, stationery and portable solar lamps for girls to enable them study 
at home in the night. Equally incentives for families with girls in school e.g., IDPs 
would increase enrolment and retention of girls in schools.  

 Preventing violence in schools: effective school committees composed of parents, 
teachers, school managers and religious leaders to be established. The committee 
should lead in administration of schools, discipline of students and prevention of 
violence in schools. This will ensure that schools are violence-free and that they 
provide a safe learning environment for girls.  
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6.0 ANNEXES  

6.1 Consultancy Terms of Reference 

BARRIERS TO GIRLS EDUCATION IN SOUTH-CENTRAL SOMALIA 

BACKGROUND  

INTERSOS is a non-profit humanitarian aid organization that works to bring assistance to 
people affected by natural disasters and conflicts. Established in 1992 with support from the 
Italian Federation of Trade Unions, its actions are based on the values of solidarity, justice, 
human dignity, equal rights and opportunities for all people and respect for diversity and 
coexistence, paying particular attention to the most vulnerable and the unprotected. In 
Somalia INTERSOS is active since 1992 responding to emergencies that involve IDPs and 
returnee populations as well as the host community. INTERSOS currently operates in Banadir, 
Bay, and Middle Shabelle and Mudug regions of Somalia. 

BACKGROUND TO GIRLS EDUCATION 

South-Central Somalia just like other parts of Somalia has presented some challenges to girls’ 
enrolment and retention in schools. 

It’s not unusual to find girls aged 12 and above drop out of school making it difficult for 
adolescent girls to proceed with education at higher level or to tertiary institutions. 

The difficulties in girls’ retention in South-Central Somalia could be greatly be associated with 
GBV issues that are common in South-Central Somalia such as: 

 Early and forced marriage 

 Women/girls position in the society where girls are seen rather as an asset to another 
family where she will get married therefore not worth investing in. 

 Girls are not allowed to mix with other sex especially the boys and given different 
space. 

 The fear of girls been bullied or even sexually assaulted by boy by boys or armed 
groups in South-Central Somalia. 

PROJECT OVERVIEW 

The main objective this project is to build peace and resilience through the empowerment and 
school retention of adolescent girls in South-Central Somalia. 

CONSULTANCY SCOPE  

The consultancy will last for 30 days and will be carried out in South-Central Somalia  

3.1 Consultancy objectives 
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1. Identify barriers to girls’ education both enrolment and retention in Baidoa and 
Jowhar. 

2. Identify and document push factor behind parents who have maintained their 
daughters in school. 

3.2 Methodology 

The research method shall be through both qualitative and quantitative methods based on 
participatory research methodology with target communities involving girls, boys, women 
and men. Utilizing positive deviant identifications. 

Lines of enquiry: 
The research should be able to achieve the following 

1. How religion contributes to limiting girls’ education at the same time how religion can 
be a tool for promoting girls’ education. 

2. The social and cultural norms that limit girls’ education  
3. Identify positive deviants in the community and the push factors. 
4. The research should be able to come out with the perception of the following interest 

groups on girls’ education and factors that would prompt them to allow girls especially 
the adolescent girls proceed with education in South-Central Somalia 

 Family 

 Community. 

 Individuals. 

Methods: 
The research will be carried through the following methods. 

 Identification of positive deviants 

 Focus group discussions. 

 Interview with key informants. 

 Quantitative house hold questionnaires 

 Participatory research with target groups  

Target groups: 
The research design seeks to adopt the following methods:  
The target group of this research include: 

 Parents/care givers to include those who have been able to send their adolescent girls 
to school (positive deviants) 

 In school and out of school children of all ages (boys and girls) 

 Community leaders. 

 Religious leaders. 
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6.2 Data Collection Tools  

Household Survey Questionnaire  

INTERSOS  
RESEARCH ON BARRIERS TO GIRLS EDUCATION IN SOUTH-CENTRAL SOMALIA  
HOUSEHOLD SURVEY QUESTIONNAIRE 

 
                     Use this form to collect information from the sampled households  

 

Introductory Remarks  
Good morning /afternoon Sir/Madam, my name is.............................................and I am one of 
the team of researchers commissioned by INTERSOS to carry out a research on Barriers to Girls 
Education in South-Central Somalia. You have been randomly selected to participate in this 
study because you are a key stakeholder and can therefore share with us information that can 
help INTERSOS in learning. I therefore, kindly request you to share your honest views on 
different issues we will be discussing with you. Participation in this study is totally voluntary. 
Therefore, if you choose not to participate, be assured that there will be no effect on your 
future relationship with INTERSOS. However, I wish to assure you that if you accept to 
participate, the information given shall be kept strictly confidential and will only be used for 
purpose of this research study.  
  
Do you agree to participate? 1. Yes 2. No (If no terminate the interview and thank the 
respondent)  
Respondent Phone contact (If any) ………….………………………….  
 
Instructions to interviewer  
1) Fill in the empty spaces  
2) Circle the appropriate answer  
3) Do not omit any question or information unless instructed to do so. 

 

Identification Form 

Date: _______________________       Name of District: 
___________________________________ 
Name of Village: ____________________________________ 
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PART ONE: RESPONDENT’S IDENTIFICATION 

1 Gender of the respondent 1. Male   2. Female 

2 Marital Status of the respondent 1. Never married   2. Married Monogamous 3. Married 
Polygamous 4. Separated 5. Widowed 6. Other 
Specify________________________ 

3 Age bracket 1. Less than 18 years     
2. 18-24    
3. 25-35      
4. 36-45   
5. 46-55      
6. 55 and Above 

4 Are you the Head of Household? 1. Yes        2. No  

5 Relationship with the head of household 1. Husband   2. Wife   3. Mother   4. Father 
 5. Son   6. Daughter    7. Other 
(Specify)_______________________  

6 What is your highest level of education? 1. None  
2.  Lower primary  
3. Upper primary  
4. Secondary  
5. Tertiary 

 
 

7 How many people live in this Household? 1. Children below 
18 years 

Male   

Female  

2. Adults 18 
years and 
above 

Male  

Female  

8 Which best describes your household’s 
residence status?  
 

1 Resident in this area              
2 Internally displaced person (IDP)  
3 Returnee 
4 Move seasonally  
5 Others (Specify)…………………………………………………    

9 How many people in the household earn 
income? 

……………………………………………. 

10 What is your current occupation 1. Housework  
2. Herding/livestock production  
3. Unskilled/Casual labor 
4. Petty trading 
5. Business - Own shop  
6. Wage/salaried employment 
7. Crop cultivation  
8.  Others: (specify) 
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SECTION TWO: GENERAL BARRIERS TO GIRL CHILD EDUCATION  

11 What is the biggest threat to girl child education? Why? ……………………………………… 
 
 

12  Do you think educating girls is important? 
 

1. Yes  
2. No 

13  If yes in 13 above please explain  ……………………………………. 
……………………………………. 

SOCIAL CULTURAL BARRIERS TO GIRL CHILD EDUCATION 
 

14  Do you think gender roles within your community is 
hindrance to girl child education?  

1. Yes 
2. No 

15  If yes in 15 above how?  …………………………………………. 
……………………………………………. 

16 In your community which gender is given preference in 
education in light of economic constraint?  
 

1. Male 
2. Female  

17 Please give reason for your answer in 17 above  ………………………………………….. 
…………………………………………… 

18 Are you aware of incidences of GBV in your community?  
 

1. Yes  
2. No  

19 What forms of GBV exist in your community?  1. ………………………… 
2. ………………………… 
3. ………………………… 
4. ………………………… 
5. ………………………… 

20 How rampant is GBV in your community? 
 

1. Highly rampant (more than 10 
incidents in a month) 

2. Moderately rampant (5-10 
incidents in a month) 

3. Rampant (3-5 incidents in a month) 
4. Rarely (less 3 incidents in a month) 
5. None (no incident ) 

21 Do you think GBV is threat to girl child education? 1. Yes  
2. No 
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SECTION THREE: PUSH FACTORS AND POSITIVE DEVIANCE IN SOCIETY  

22 Do you/your family face challenges in 
educating a girl child? 

1. Yes 
2. No  

23 If yes in 20 above what challenges do 
you/your family face in educating a girl 
child? 

………………………………………. 
………………………………………. 
……………………………………… 

24 What odd challenges do girls face in 
schooling?  
 

………………………………………… 
………………………………………… 
………………………………………….. 

25 Does your household have children in 
school?  

1. Yes 
2.  No 

26 
If yes in 24 above how many are: Boys ……………. Girls……………..  

27 How much fees per child do you pay for 
your children’s schooling? 

Lower 
primary  

Upper primary Secondary 

28 
How many school are in your area?  Primary schools ………… Secondary schools………….. 

29 How far in Kilometers is the nearest 
school from your home? 

…………………………… 

30 What mode of transport do your children 
use to access school? 

………………………………. 

31 
What is the cost of the said transport? ……………………………….. 

 
SECTION FOUR: PERCEPTIONS OF FAMILIES AND COMMUNITY ON GIRL CHILD EDUCATION  

32 What is your opinion on educating girls?  
………………………………. 

33 How does communal perception influence 
you/your family’s decision as regards enrollment 
in school? 

 
 
……………………………...... 

 
SECTION FIVE: QUESTIONS FROM THE RESPONDENT  

1. _______________________________________________________________________
_______ 

 
2. _______________________________________________________________________

_______ 
 

3. _______________________________________________________________________
_______ 
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THANK YOU VERY MUCH FOR YOUR COOPERATION! 
 
 

Comments by Data Collector (if any) 
 
 
 

 
 
Enumerator Signature: ________________________  
 
Instrument Review (Supervisor) 
 

Number of unsatisfactory responses (e.g. blanks) = Negative 
Number!  

 

Criterion Score (1-5, 5 = best) Comments 

Clarity   

Consistency   

Are ALL the above issues 
resolved? 

 

 
Supervisor Name: ____________________ Signature: ______________ Date: 
___________________ 
 
 
QUALITATIVE (KII/FGD) GUIDE  

Dimension  Questions  

Barriers to Girl Child Education  In your opinion what are the barriers to girl child 
education in this region?  

 In your opinion are both genders given equal 
opportunity in education? 

 What is the biggest threat to girl child education? 
Why?  

 What value do you attach to educating girl child? 

 Does security situation hamper access to 
education for the girl child? If yes explain  

 Is the risk of insecurity more pronounced on the 
girl child? 

Barriers to enrolment and 
retention  
 

 What is the ratio of boys to girls at enrollment? 

 What is the percentage of girls in school in your 
area?  
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 What is the transition rate of girls to upper 
primary?  

 What is the transition rate of girls to secondary?  

 In your opinion is there a relationship between 
school infrastructure and enrollment of girls in 
school?  

 In your opinion is there a relationship between 
school infrastructure and retention of girls in 
school?  

Influence of religion on girl 
child education  
 

 What is the impact of religion on girl’s education in 
your community? 

 How religion does contribute to limiting girls’ 
education? 

 Is the limitation specific to girls?  

 How can religion be a tool for promoting girls’ 
education?  

Social cultural barriers to girl 
child education  
 

1. Do you think gender roles within your community 
is hindrance to girl child education? If yes, how?  

2. In your community which gender is given 
preference in education in light of economic 
constraint? And why?  

3. How does social norms influence girls’ behaviors in 
school?  

4. Are you aware of occurrence GBV in your 
community?  

5. What forms of GBV exist in your community?  
6. How rampant is GBV in your community? 
7. Do you think GBV is threat to girl child education? 

If yes 

 How does it affect enrollment?  

 How does it affect retention?  
8. Is there a policy on girl child education? 

 What necessitated the policy? 

 How effective is the policy? 

 How does such policy advance gender 
equity in education 

Push Factors and Positive 
Deviance in Society  
 
 

9. What challenges do parent face in educating a girl 
child? 

10. What odd challenges do girls in schooling?  
11. Does your household have children in school?  
12. If yes, how many are: 

 Boys  

 Girls  
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13. How much fees do you pay for your children’s 
schooling? 

 Lower primary  

 Upper primary  

 Secondary  
14. How many school are in your area i.e. primary and 

secondary school  
15. How far is the nearest school from your home? 
16. What mode of transport do you use to access 

school? 
17. What is the cost of the said transport? 
18. How does prevailing economic situation within 

families and the greater community affect 
education of adolescent girls  

19. What is the relationship between household and 
dropping out of school and retention? 

Perceptions of Families and 
Community on Girl Child 
Education  
 

20. How does your society passive educating girls? 
21. How does communal perception influence 

individual parent decision as regards  

 Enrollment in school 

 Transition from primary to secondary? 

 What do you think should be done to 
eradicate this perception? 

 

 


